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“There is a tension between
accountability and improvement.”
—Peter Ewell

accountability

http://www.learningoutcomesassessment.org/occasionalpaperone.htm

assessment for improvement

accountability

http://www.learningoutcomesassessment.org/occasionalpaperone.htm

“I was convinced 20 years ago that
widespread institutional attention to
designing robust assessment-forimprovement programs and to taking
visible action based on evidence from
these programs would be sufficient to
provide accountability—and would
obviate the need to report measures of
student achievement that can be
benchmarked or compared.”

“I do not believe this today. We will need
to do both in the coming years, buying the
necessary time to accomplish the more
needed and desirable task of building
institutional infrastructures for evidencebased continuous improvement with
public performance reporting” (Ewell,
2008b).
http://www.learningoutcomesassessment.org/documents/PeterEwell_006.pdf

“There is an erosion of the public’s faith and
good will toward higher education.”
“Now is the time to develop new measures
of accountability to demonstrate what
students are getting for their money.”
Callan, P. &Immerwahr, J.

The Chronicle of Higher Education, Jan. 11, 2008

Measure or Perish
December 2010

“The time is drawing to a close.”

Measure or Perish
December 2010

If higher education has the courage to
take responsibility for honestly
assessing student learning and for
publishing the results, the measuring
stick will be a tool. If it doesn't, the
stick could easily become a weapon.

No Letup From Washington
http://www.insidehighered.com/news/2010/04/13/hlc

“The federal government is dead serious
about holding colleges and universities
accountable for their performance, and
can be counted on to impose undesirable
requirements if higher education officials
don't make meaningful changes
themselves.”

Molly Corbett Broad, president
The American Council on Education

Report: States Quietly Raising Speed
Limits Near Failing Schools

Measure or Perish
December 2010

Yet the prevailing attitude
toward assessment still
ranges from infinite caution
to outright hostility.
—Kevin Carey
http://chronicle.com/article/Measure-or-Perish/125671/

“Knowing how much value an
institution adds to student
outcomes is, to some, a very
important measure of student
success.”
—McPherson & Shulenberger
Student Achievement at the Institutional and Degree Level
Guidance on Disclosing Data to External Audiences, 2009, pg 9

http://www.wascsenior.org/findit/files/forms/Task_Force_Report_on_1.2__Transparency___Accountability_.pdf

Masada
72 AD

Collegiate Learning Assessment

“The vast majority of students in the U.S. exercise
little choice about where they attend because the
primary drivers of this decision are institution
location and price.”
“Even where competitive markets do exist among
selective institutions in traditional higher
education, information about academic
performance is rarely decisive.”
—Zemsky, 2005, in Ewell, 2010

assessment for improvement

Academically Adrift
Arum and Roksa studied CLA results from 2,300
undergraduates.

Is this OK?

Forty-five percent of students made no gains
on the CLA during their first two years in
college.
Thirty-six percent made no gains over the
entire four years.

“By every possible measure the
majority of college graduates are far
from prepared for the challenges of
either the economy or our democracy.”
—Carol Geary Schneider, president
American Association of Colleges and Universities
http://www.aacu.org/liberaleducation/le-wi10/le-wi10_president.cfm

“Weighing the lamb doesn’t fatten the lamb!”
—Jonathan Kozol

"Trust us.”Won't Cut It Anymore
http://chronicle.com/article/Trust-Us-Wont-Cut-It/125978/?sid=at&utm_source=at&utm_medium=en
Kevin Carey
January 18, 2011

Deep down, everyone knows that learning
has long been neglected. But they
don't want to know.
Policy makers don't want to know.
Faculty don't want to know.
Students don't want to know.

College presidents don't want to
know, because fixing the problem
means arguing with faculty.

Thanks Adrian
Sannier!

The Institutional Response

The Good Old Days
My Class

1st Year
Content
2nd Year
Content
3rd Year
Content

a

Your Class

His Class

Her Class

aa

4th Year
Content
Capstone
Content

Another Class

a



When is an e-Portfolio not an e-Portfolio?
Tuesday, 5 January 2010

“The-Portfolio should not be considered as a
'pantechnicon' of all that a student has ever produced. I
cannot begin to think that Margo has a particular audience
in mind for this tumble of evidences.”
“Rather, the e-Portfolio should be seen as that selection of
appropriate artefacts, either work in progress or
completed activities that the learner feels are the best
exemplars of learning processes.”
“The e-Portfolio should be that organised and well
presented selection of artefacts supported by intelligent
comment for a particlar audience.”

Common ePortfolio Assessment Matrix
Outcome #1

1st Year
Content
2nd Year
Content
3rd Year
Content
4th Year
Content
Capstone
Content

a

Outcome #2

a

Outcome #3

a

Outcome #4

a

Outcome #5



Margo Responds

http://indigifem.blogspot.com/2010/01/new-toy-map-universe-naah-its.htm

5 2010, 7:59 PM EST

"I would advise anyone who is seriously
committed to the larger structural uses of
E-portfolios by contemporary students-who by the way do not view the college
classroom as their most significant 'center'
of knowledge and tool acquisition-- to
examine their assumptions about
knowledge and power and the political will
of the Indigenous peoples.”

We need a new framework. Why such rigid parameters
about the 'tumble' of what comprises knowledge and
the process of creation and synthesis?
This makes students' real lives, experiences and real
'selves' rather flat and ordinary and I must also add,
rather 'lumped' together in predictability.
Aren't we really having layered conversations at each
other and not with each other, referring to the always
flattening strata created by this approach to thinking
about learners' ways of knowing and being ...? You
speak to the layer of the strata which owns you...and
which you work for, truly.
Who is the efolio or eportfolio truly for? Judges?

The Creativity Crisis

http://www.newsweek.com/2010/07/10/the-creativity-crisis.html

American creativity scores are falling..
A recent IBM poll of 1,500 CEOs
identified creativity as the No. 1
“leadership competency” of the future.

Preparing Tomorrow’s Workforce!

“I’ll be happy to give you innovative thinking.
What are the guidelines?”

The WSU
Inter/National Coalition For
Electronic Portfolio Research
Study

Promote > Student Agency

Hi-Jacked with Course Management Systems

Teacher-Centered

Learner-Centered

Learning-Centered

Assign Task

Cooperate

Help Define

Study & Perform

Study, Interact,
Reflect & Perform

Study, Collaborate,
Discover, Reflect
Generate

Test & Submit

Test & Submit

Share
Beyond Class

Key Findings
Learning-Centered
1. Are likely to be familiar with ePortfolios &
interested in adoption
2. Value learning growth & sharing
knowledge over term
3. Significantly value using multimedia
4. Significantly value building community

Key Findings
Learner-Centered
1. Significantly value learning growth &
sharing knowledge over term
2. Low value in building community
3. Significantly value using multimedia

Key Findings
Teaching-Centered
1.
2.

Value course management
Do NOT value

•
•
•
•
3.

learning growth
sharing knowledge
building community
using multimedia

Are unfamiliar with ePortfolios & not likely to use

4. Request training on tools and on the
value of the tools.

Demographics
No significant difference by rank
No significant difference by teaching
experience
Gender difference in perceived
challenges:
– Male faculty < Female faculty

How do you assess a tumble of work?

The WSU Initiative

“An emerging, complex and
adaptive system….”
—Mark C. Taylor

Students & Faculty

Butler Bag

Apparel
Feedback!
Merchandising

Criteria for Critical & Integrative Thinking

Apparel Merchandising
Outcomes Report
2009

Feedback can be routed back to multiple audiences.

The Harvesting Gradebook

Project Critical Thinking Ratings by Group
6
5
4
3

Entry Level Competency

5.11
4.45

2

4.01
4.01

3.75

1
0

Faculty

Industry

Peers

Self

“A class of experts is inevitably so
removed from common interests as
to become a class with private
interests and private knowledge.”
—John Dewey

Comparison of Faculty & Industry Tag Clouds
Faculty

Industry

Employers Say…
“My business partner and I were so impressed
with the work of the students assigned to our
two teams that we have asked them to contact
us regarding summer internships... ”
“We would be happy to participate in similar
projects in the future and/or arrange
introductions to other companies who might
also be interested.”

What Comparison Matters

1.Institutional SYSTEM of
assessment
2.Assessment review every 2
years
3.Professional Accreditation will
not suffice for NWCC&U

“All means all."
Northwest Commission for Colleges and Universities to WSU

The Center for
Teaching, Learning
& Technology

From student ePortfolios to
Institutional Assessment Portfolio

The Administrative Structure
Vice Provost
Vice Provost
Academic Affairs

Executive VP
Academic Affairs

Executive Council

Vice Provost
Graduate School
& Research
Associate Deans
Assessment
Liaison Council

Director, OAI

6 OAI Contacts

58 Program
Points

compliance requirements

Useful!
Genuine

instructor/programmatic
curiosity for improvement

Genuine Evaluation
Patricia J Rogers and E Jane Davidson

http://genuineevaluation.com/sincerity-in-evaluation-highlights-and-lowlights/?utm_source=feedburner&utm_medium=feed&utm_campaign=Feed:+GenuineEvaluation+(Genuine+Evaluation)&utm_content=Google+Feedfetcher

5 important attributes:

1. VALUE-BASED -transparent and defensible values,
criteria of merit and worth and standards of
performance
2. EMPIRICAL – credible evidence about what has
happened and why
3. USABLE – reported in such a way that it can be
understood and used by those who can and should
use it
4. SINCERE – a commitment by those commissioning
evaluation to respond to information about both
success and failure
5. HUMBLE – acknowledges its limitations

“Sincerity of evaluation is something
that is often not talked about. And yet
it poses perhaps the greatest threat to
the success of individual evaluations
and to the whole enterprise of
evaluation.”
http://genuineevaluation.com/sincerity-in-evaluation-highlights-and-lowlights/?utm_source=feedburner&utm_medium=feed&utm_campaign=Feed:+GenuineEvaluation+(Genuine+Evaluation)&utm_content=Google+Feedfetcher

The Three WSU Assessment Goals
1. Establish a system of assessment that affords
individual student and academic program
agency.
2. Establish program level assessment
(feedback) focused on improvement in
teaching and learning.
3. Deepen our organizational understanding of
the valuable uses (and misuses) of
assessment.

Assessment As Lens

Assessment As Mirror

Program
reports

Get rubric-based feedback
from 2 reviewers

Focus on Program Assessment

Team & System

Goals &
Measures

Evidence &
Action

Leadership

0

0

0

0

1: Assessment
Team,
6
Purpose, & System
5
4
3
2

4: Administrative
Leadership
& Support

1
0

3: Evidence, Analysis
& Action Plan

2: Program Learning
Goals,
Outcomes, &
Measures

The Invitation

Team and System
“To be ultimately successful, any meaningful
assessment effort must be embraced widely by
instructors.”
—From “Assess This!”
“Online assessment communities link local faculty
members in collaborative work to develop shared
norms and teaching capacity, and then link local
communities with each other in a growing system of
assessment.”
—Trudy Banta

http://learningoutcomesassessment.org/documents/AlternativesforAssessment.pdf

Goals, Outcomes, Measures
For assessment to “have meaning beyond an individual institution:”

1. Are public and shared with those who have
responsibility for teaching and learning—not the
federal government, and not the testing companies.
2. Anchored “in the curriculum that faculty teach.”2
2(New

Leadership, Student Learning, Accountability, AAC&U p.5)

3. Are understandable to someone other than the
institution itself.
4. Reflect “some kind of standard.”

—From CHEA

Evidence & Action
1. Evidence is derived from student performance on
“worthy problems or questions of importance.”
2. “Competence is testable only thorough tasks that
demand good judgment in the use of knowledge.”
3. Validity is understood in terms of specific context.
4. Action affords people the opportunity to
troubleshoot their own performance.
—Grant Wiggins
Assessing Student Performance.

Policy makers and the news media
should be less concerned with
where an institution falls in the
performance distribution than
with what the results signify and
what is to be done about them.

Leadership
“One factor really helps make institutional
effectiveness successful—If institutional
leaders really value assessment results
and use them to inform important
decisions on important goals.”
—Linda Suskie, Vice President
Middle States Commission on Higher Education

http://www.magnetmail.net/actions/email_web_version.cfm?recipient_id=198983778&message_id=890730&user_id=MAGNA_FF&group_id=265312

Quality?

Systematic

Responsiveness
to Changing
Contexts

What to Report?

Here’s Looking at You:

Transparency, Institutional Self-Presentation, and the
Public Interest
Alexander C. McCormick

November/December 2010 Change, , pp. 35-43

.

“Transparency demonstrates
that the academy takes its
education mission seriously.”

“Such openness is risky.”

Transparency….
“Strategic Image Management”

—Alexander C. McCormick
November/December 2010 Change, , pp. 35-43.

Dear …. Alumni and Friends
January 4, 2011

I am pleased to announce that, once again our university is
ranked among the "Best Values for Public Education" by
Kiplinger's Magazine.
Factors contributing to our success include low student-tofaculty ratio (15:1) a solid freshman retention rate (84 percent),
and a high-quality education….
• US News and World Report's ranking of ……
• the Wall Street Journal's top-25 ranking of ….
We are confident that the rest of the country is hearing the
message that all of us have long ……

The emphasis should be on
transparency regarding a different
part of the assessment cycle:
action plans and interventions,
followed by careful evaluation of
whether those interventions
achieve the desired results” (43).

What to Report?

The percentage of programs

collaborating

with communities of practice….
25% at December 2009 Report—
47% in fall 2010

What to Report?

WSU’s Progress on
Establishing a Robust
Systems of Assessment

WSU Assessment System—Year 1

The initial assessments of WSU’s programs reviewed anonymously and
reliably (see last line of the Table above) using the Guide to Effective
Assessment. Additional analysis of these benchmark scores confirms that
“Leadership” is the single best predictor of a program’s assessment.

Year One Results

Year One Results

Year One Results

What to Report?

Outcomes Mapped to
WSU’s
6 Goals
of the Baccalaureate

Mapping AMDT Design Outcomes to
the WSU 6 Goals of the Baccalaureate
Visual Line
Design

Visual Line
Concept

Critical &
Creative
Thinking
Quantitative &
Symbolic
Reasoning



Verbal line
Design

Verbal line
Concept

Verbal
Market
Alignment
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World
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Disciplinary
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Materials





Research &
Investigation
Communication

Presentation
Visual
Verbal
and
Congruence
message





















Mapping Program Goals to WSU 6

3.7

Inter-Rater Reliability

1190 Graduating Students

17% of WSU Undergraduate Programs

Almost 20% of Graduating Class

Information type WSU Programs used in the 2009-2010 cycle to inform or guide change

What to Report?

WSU’s Progress on Closing
the Loop

Most “plans of action” in the first year of the WSU model have focused on assessment modifications or,
occasionally, on adding or cutting courses.
The goal of the process is ultimately enrichment of student learning opportunities, and to that end
ongoing professional development will be essential.

What is Learned
&
Applied

Sample Findings
Finding:
More than 50%
consistently fail intro
calculus

Action:
1. Ask Why
2. Follow Successful
Students
3. Experiment
4. Isolate Problem—
exponentials

Sample Findings

Sample Findings
Finding:

Action:

Inconsistent perceptions
of goals, performance
expectations as reflected
in assignments and
grading….

“Imagine how students
perceive our curriculum?”
Initiate peer assignment
review.

What NOT to Report?

On the other hand…

http://chronicle.com/blogs/measuring/measuring-student-learning-many-tools/27541

We’ve got a lot of the assessment down.
We’ve got rubrics. We’ve got e-portfolios.
We have all sorts of stuff out there.

“All means all."

But we need to improve its yield.
And that’s more of a political process, more
of a cultural process.”

—Charles Blaich,
The Wabash Project 2010

Sample Findings of Concern
Goal:
Diversity is key goal
based upon ethics and
demographic
projections.

Finding:
National exam scores
falling related to nonnative speakers of
English.

Sample Findings of Concern
Finding:
Graduating seniors are
weak on global,
cultural and societal
contexts,” and “They
were not quick to
identify the areas in
which they were
ignorant.”

Action:
Report that students
are meeting
expectations.

Sample Findings of Concern
Finding:
A majority of majors
did not “meet
expectations” on any
outcomes.

Action:
1. Raise entry
requirements
2. Provide more rigor in
required courses.
3. Lower expectations
given the quality of the
students.

Sample Findings of Concern
Goal:
Foster graduates who
consider ethics, legal,
and socio-cultural
issues and use critical
thinking in decisionmaking.

Measure :
Grades that focus on
presentation style,
grammar, and citation
form and number.

Sample Findings of Concern
Contention:
Students are not
qualified to give
feedback to the
program, only alumni
are.

Finding:
Feedback from a senior
exit survey and an
alumni survey regarding
needed program
changes are identical.

Sample Findings of Concern
Finding :

“We are giving too many 4’s.”

Action:

Stop giving too many 4’s

Sample Findings of Concern
Finding:

Action:

Is this OK?

Students
overwhelming failing
to think critically.

Stop assessing critical
thinking.

Sample Feedback
Junior faculty:
“How should we respond to the Office of
Assessment’s feedback on our assessment plan?”
Tenured professor:
"Oh -kiss my ass! I have been here long enough to
know that THAT thing will be flushed down the
toilet, so I wouldn't worry too much.“

“The future effectiveness of institutional
accreditation in both promoting good
practice and in reinforcing the academy’s
assumption of consistent and transparent
standards of student academic
achievement lies entirely in the hands of
the academy and its leadership.”
—Peter Ewell
http://www.learningoutcomeassessment.org/occasionalpaperone.htm

Epilogue

Sample Findings of… Concern
Finding:
Report submitted to
NWCC&U in October…
The report reveals
that 33% of units have
reported perfunctory
assessment results.

Action:
Dismantle OAI…

Questions?

communitylearning.wordpress.com

Bereiter, C., & Scardamalia, M. (1983). Levels of inquiry in writing research. In P. Mosenthal, L. Tamor,
& S. A. Walmsley (Eds.), Research on writing: Principles and methods (pp. 325). New York:

Messy Excellence
Longman.

Decision
Point

Problem Minimization

